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The  objective  of  this  research  is  to  investigate  the  improvement on  
the students’ writing descriptive after being taught by using theThink-Talk-Write 
Strategy.This research was conducted at SMPN 1 Tanete Rilau Kab. Barru in 
academic year 2016/2017. It consisted of 320 students and divided into eight 
classes (VIII 1, VIII 2, VIII 3, VII 4, VIII 5, VIII 6, VIII 7, and VIII 8). Each class 
consist 40 respondents. The sample was taken from VIII.1 grade purposively. 
Pre-experimental method was applied in this research with one group pre-
test and post-test design. The instrument used to collect data was writing test and 
the components of writing that measured were organization, punctuation, 
grammar, vocabulary and content.
The result of pre-test was 65.65, it was indicated in poor score 
classification and the mean score of students’ post-test was 81.67, it was indicated 
in good score classification. The standard deviation of pre-test was 4.37 and the 
standard deviation of post-test was 5.68. The mean score of the students’ post-test 
was higher than the mean score of the students’ pre-test , while the standard 
deviation of the students’ pre-test was higher than the standard deviation of the 
students’ post- test. To find out the difference between students’ pre-test and post-
test, the researcher applied t-test value was 5.09 which was higher than the t-table 
value 2.021 at the level significance was 0.05 with degree of freedom (df) N-1 in 
which N= 40.
Based on the result of this research, the researcher suggest that Think-
Talk-Write strategy may be used as alternative media in teaching writing because 
it can help students to participate in the composition and construction of the text 
by sharing the pen with the teacher and build on individual student abilities in 
writing in order that the students can understand and more interested in learning 




The writing skill is the most difficult and complex language skill because 
it requires extent of perception and involves thinking process extensively. 
Generally, there are many problems that the students faced in writing, but the 
most urgent problem is about generating and organizing ideas. This problem is the 
most important thing to be solved because without a good idea and a good 
arrangement of ideas, writing will be nothing and the reader will not be able to 
comprehend what the writing telling about
In addition, the problem of writing for students, it can be seen when 
students are difficult find the ideas to be written and how to write it in good 
arrangement. The problem in generating ideas can be seen as the students spend 
long time in thinking and brainstorming ideas. Moreover, the vocabulary 
especially choosing of words that they are going to use to describe what they 
mean. The students are not able to say the word in English. The students tend to 
use Indonesian style of English to translate the word. The grammatical use, the 
students are not in good grammar.
Solving those problems, the researcher interested using Think-Talk-Write 
as strategy for teaching writing. Think-Talk-write Strategy was introduced by 
Huinker and Laughlin. The think-talk-write strategy builds in time for thought and 
2reflection and for the organization of ideas and the testing of those ideas before 
students are expected to write1. The flow of communication progresses from 
student engaging  in  thought or  reflective  dialogue  with  themselves,  to  talking  
and  sharing  ideas with one another, to writing”. This strategy facilitates the 
students in writing, because it associates ideas and stimulate thinking for 
generation new ideas. The process of producing clear ideas  helps  students  think,  
integrate  and  apply  knowledge  and  skills,  so  that it gives good results in 
improving the students’ writing achievement. Based on the discussion  above,  the  
writer  is  inspired  to  administer  a  research  about  the students’ .
The Think-Talk-Write is started with how students think the solution of a 
problem and then followed by communicating the result of their thinking through 
a discussion. Moreover, from that discussion the students write down the final 
result of their thinking. The activities of thinking, talking and writing are teaching 
and learning activities that give chances to the students to actively participate. By 
doing these activities, automatically the students develop their language skills 
especially when the students share the ideas, discuss the problem and write the 
discussion result2.
                                                            
1Zulkarnaini, model kooperatif Think Talk Write(TTW) untuk meningkatkan 
Kemampuan Menulis Karangan Deskripsi dan Berpikir Kritis (2011).
2Ingrid Laurensia, The Effect of Applying Think Talk Write  Strategy on 
Students’Achievement in Writing Spoof Text, (Medan, 2013) p. 4.
3B. Research Problem
Related to the previous discussion, the research problem of this study are:
1. How is the students’ ability in descriptive writing through using Think-
Talk-Write? 
2. Is the Think-Talk-Write strategy able to improve students’ ability in 
descriptive writing?
C. Research Objective
The  objective  of  this  research  is  to  investigate  the improvement  on 
students’ descriptive writing after being taught by using the do Think-Talk-Write 
Strategy.
D. Research Significance
There are some specific significances of this research such as follows:
1. Theoretical Significance
This research is expected to be valuable information and contribution for 
the teaching and learning process. Think-Talk-Write is expected to be 
valuable information and contribution for the teaching and learning 
process.
42. Practical Significance
a. For the students
The result of the research would bring students enjoying study English by 
using interactive writing technique, but increase their writing ability in
descriptive text.
b. For the teacher
This research can give significance to the teacher as an alternative teaching 
strategy to improve the students’ writing skill.
c. For the next researcher
By this research, the researchers who are interested in doing related to this 
research.
E. Research Scope
The research is focused on using Think-Talk-Write as the teaching 
strategy in teaching writing, especially writing descriptive. In writing 
ability is focused on generating ideas, vocabulary, mechanic (punctuation, 
capitalization, space between word and vocabulary), and grammatical and 
in descriptive text focus on describing place and describing person. The 
researcher conducted the research in Junior High School 1 of Tanete Rilau.
F. Operational Definition of Terms
1. Think-Talk-Write
Think- Talk- Write is strategy for students started to think the 
solution of problem and followed by communication the result of their 
5thinking through discussion and then the result of the discussion will be 
write.
Think-  Talk-  Write is  a  strategy  that  can  allow  to overcome  
the  above  problems.  Think-Talk-Write is teaching  strategy  should  be  
taken  into  consideration  as  an  alternative  in  teaching  writing because  
one  of  the  students’  handicaps  is  lack  of  self  confidence   in learning  
English  as  a foreign   language. It encourages the students to develop 
their social interaction communicatively. Then, it is expected that after 
being able to share their problems with other people,  they  will  feel  relax  
and  they  will  be  motivated  to  take  parts  in  teaching-learning activity.
2. Writing
Writing is one of language skills to delivery message as a process 
of expressing and organizing the ideas, thoughts and feelings into the right 
word in piece of paper.
3. Descriptive
Descriptive is kind of genre of writing that social function to 
describe particular person, place, or thing.
6CHAPTER II
REVIEW OF RELATED LITERATURE
A. Previous Related Research Findings
There are some previous findings of some researchers that have relation to 
this research such as follows:
a) Silver and Smith in Yohana, the role and duties of the teachers in an 
effort to make effective use of strategic Think-Talk-Write is filed and 
provides tasks that allow students to engage actively thinking, encourage 
and listen carefully presented ideas that students orally and in writing, to 
consider and provide information on what students explored in the 
discussion, and monitor, asses, and encourage students to actively 
participate, task that prepared students are expected to be the trigger to 
work actively1.
b) Hiyatul, conducted the research of using Think- Talk- Write strategy to 
teach writing. The use of TTW strategy can minimize the students’ 
difficulties in writing, especially in creating descriptive text and can help 
the teacher in teaching writing2.
c) Ingrid Laurensia, conducted the research of the effect of applying Think-
Talk-Write strategy on students’ achievement in writing spoof text. the 
researcher found that the students’ achievement  taught  by  applying  
                                                            
1Silver and Yohana, F.T., Improving  The Students Achievement in Writing Descriptive 
Paragraph by Applying Think Talk Write (1996) p.21
2.HiyatulAulia, Think-Talk-Write (TTW) Strategy for Teaching Descriptive Writing 
(Sidoarjo, 2013) p.5.
7Think  Talk  Write  strategy  is  higher  than  the students’ achievement 
taught without Think Talk Write strategy.3
d) Nova Maulidah conducted Think-Talk-Write strategy for teaching 
descriptive writing.The researcher foundThink-Talk-Write   strategy  is  
an  effective  strategy  because  the strategy could minimize the 
students’ difficulties which they faced in writing4
e) Nofita Sari conducted the effect of using the Think-Talk- Write strategy 
in teaching writing an analytical exposition text toward grade XI 
students writing achievement. The Researcher  found that using Think-
Talk-Write strategy in teaching writing, especially, for argumentative 
texts since it help students in generating ideas because they have many 
chances to share and discuss with their friends about the ideas to be 
written so that, their writing will be good.5
Referring to the some previous relate findings, there are many researcher 
that have been done to investigate some ways that related with transfer 
information activity in teaching descriptive writing. Although the strategies the 
researcher used are different but all of the researcher have the same goal, namely 
to improve listening comprehension. So, the differentiation between previous the 
researcher make the researcher chooses Think Talk Write strategy for teaching 
writing descriptive text that has certain ways.
                                                            
3Ingrid Laurensia, The Effect of Applying Think-Talk-Write Strategy on Students’ 
Achievement in Writing Spoof  Text (Medan. 2013).
4 Nova Maulidah, Think- Talk- Write (TTW) strategy for teaching descriptive text 
(STKIP PGRI Sidoarjo. 2013)
5Nofita Sari, using the Think-Talk- Write strategy in teaching writing an analytical 
exposition text toward grade XI students writing achievement (Padang. 2014)
8B. Some Pertinent Ideas
1. General Concept of Writing
a) Definition of Writing
Writing is one of English skills which the students must understand 
and comprehend. By doing writing, the students can explore what they 
have in their mind if it is meanings, opinion, feeling, ideas, thought, or 
others in written form to the reader. 
1) Hyland said that writing is a way of sharing personal meanings 
and writing courses emphasize the power of the individual to 
construct his or her own views about a topic6.
2) Jeremy Harmer stated that writing skill consist of a number of 
conventions. Apart from grammar and vocabulary, there are 
issues of letter, word and text formations, manifested by 
handwriting, spelling, layout, and punctuation7. 
3) Clouse and Barbara stated that the writing process into six areas. 
All of the processes are generating idea, ordering ideas, writing 
the first draft, revising (improving content, organization, 
expressing   ideas, and correcting errors, and proofreading8.
4) According to Byrne argues that “Writing is production of graphic 
symbol that the symbols have to arranged, according to certain 
                                                            
6Hyland, Second Language Writing (USA: Cambridge University Press, 2003) p. 9.
7  Jeremy Harmer, The Practice of English Language Teaching (England: Longman, 
2011) p. 255.
8 Barbara and Clouse, The Students Writer: Editor and Critic. 6th Edition (NewYork: 
McGraw- Hill, 2004) p. 28.
9conventions, to form words, and words to be arranged to form 
sentences9
b) Components of Writing
There five main components of writing content. They are content, 
organization, vocabulary, language use and mechanics10.
1) Content/Ideas.
Content related to the creative an informative idea of writing. It 
should be clear and relevant. Content must be consisted of 
bright explanation of ideas in other the reader can easily 
understand what the writer conveys11.
2) Organization
The internal structure of writing is the organization. Its function 
is to enhance the central idea12.
3) Vocabulary
Vocabulary is fundamental part of writing. Vocabulary should 
be chosen carefully to clarify meaning. Skillful use precise, 
purposeful vocabularies enchase the effectiveness of the 
                                                            
9 Byrne and Donn Teaching Writing skill (Longman Group (FE), 1988).
10Heaton, Writing English language Testing Longman Group (1988).
11Ela, Key Components of Writing Instruction (2013) p. 5.
12Thompkins, Teaching Writing: Balancing Process and Prodect 5th Edition 
(PearsonMerrilPretince: Upper Saddle, New JersleyColombus, 2008) p. 90.
10
composition through the use of appropriate words, phrases and 
descriptions that engage the audience.
4) Language Use
Language use involves correctness in sentence formation, 
usage, and mechanics. The writer has control of grammatical 
conventions that are appropriate to the writing task. When 
writing, it is very important to use language uses can do 
damage your credibility, undermine you argument, or alienate 
your audience13.
5) Mechanics 
It is very important to lead the readers to understand or 
recognize what the written mean to express. The use of 
favorable mechanics in writing will make the readers easy to 
the group to conveying ideas or message of writing. Mechanics 
related to the ability to use capitalization, punctuation, spelling 
correctly14.
c) Process of Writing
Writing process is the stages a writer produces something in its 
final written form. This process, be affected by content (subject 
matter) of writing, the type of the writing (shopping list, letter, essay, 
report, or novel), and the medium it is written in (pen and paper, 
                                                            
13Mark Barker, “ Three Components of Writing”, JP’s Reflective Blog. http: 
Everypageispageone/2011/09/15/Three-Components- of-Writing- Skill/ (February 25th 2016).
14Ela, key Components of Writing Instruction (2013) p. 6.
11
computer word files, live chat, etc). Process writing as a classroom 
activity incorporates the three basic stages. They are pre-writing, 
writing, and post-writing.
1) Pre-writing 
In this pre-writing stage, the students are getting ready to write 
and they are planning out what is going to be written. So, the 
teacher should provide more time for the students to organize 
the ideas that they are going to write15.
2) Writing 
The activity in this stage is writing. It means, this stage 
includes activities that students are going to do during the time 
of writing. The activities are such as drafting, revising and 
editing. The drafting consists of rough drafting and final 
drafting. The rough drafting focuses on when students produce 
their final copy16.
3) Post writing
This stage is significant for measuring the students’ writing 
achievement. The students can share and present their writing 
and also the teacher gives comment and suggestion about the 
writing. In other words, from this post writing activity it can be 
known how well are the students in writing. Thus, in this stage 
                                                            
15Langan, John, English Skill. (New York: McGraw-Hill, 2012) p. 16.
16Richard and Renadya, Methodology in Language Teaching: an Anthology of current 
Teaching, ( Cambridge: University Press) p. 316.
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the teacher is able to see whether the students are failed or 
successful in writing.
2) Think-Talk-Write
a) Definition of Think-Talk-Write
There are some experts that explained about definition of Think-Talk-
Write. They are:
1) Think-Talk-Write is strategy introduced by Huinker and 
Laughlin. According to Huinker and Laughlin in Novita sari, 
these strategies basically built through thinking, speaking, and 
writing. Think-Talk-Write starting from involvement of 
students in thinking or dialogue with itself after the reading 
process, the talk and share ideas with friend before writing17.
2) Think-Talk-Write   (TTW) by Martinis Yamin is   one   of   
learning   strategy   which   is purpose to improve student 
understanding ability18
a) The application of Think-Talk-Write
Based on Martinis this is the steps of Think-Talk-Write (TTW): 
1) Students  reading  a  text  and  make  notes  about  what  they 
have  read (Think), then discuss with their group. 
                                                            
17Novita Sari, The Effect of Using The Think Talk Write Strategy in Teaching Writing an 
Analitical Exposition Text Toward Grade XI Students’ Writing Achievement at SMAN 10 Padang 
( Padang : 2014) p. 3.
18Yamin Martinis, TaktikPengembangan Individual Siswa (Jakarta: 2008) p. 84.
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2) The students do   interaction   and   collaboration   with   their   
group   to discuss the notes (Talk).  In this activity, the students 
using their own words to explain ideas in their group. 
3) The  students  express  the  result  of  discussion  in  form  
written  text (Write). Writing can help the students realize one of 
learning purpose and measure students understanding the 
material have learned 
4) The last learning activity is make a reflection and conclusion 
about what they have learned. One of the students from each 
group presentation their answers, while other group give an idea.
3. Descriptive Text
a) Definition of Descriptive Text
According to Oshima and Hogue state that descriptive writing appeals 
to the senses, so it tells how something looks, feel, smells, taste and 
sounds. A good description is a word pictures, the reader can imagine 
the object, place or person in his or her mind19.
A piece of text created when the words are put together to 
communicate a message. There are two main categories of the text: 
literary and factual. Within these are various text types. Each text type 
has common way of using language.
Each genre is characterized by distinctive schematic structure, 
thatis by a distinctive beginning, middle and end structure through 
                                                            
19Hogue and Oshima, Writing Academic English 3rd Edition (New York: Pearson 
Education,2006) p. 61.
14
which the social function. It is a term used to classify types of spoken 
or written discourse. These are normally classified by content, 
language, purpose and form. Learners analyze an example of a formal 
letter of complaint, looking at structure, set phrases, formality, and 
purpose. They identify the key elements of this genre then produce 
their own examples based on this data. Written genres that learners 
deal with in class include reports, recount, description, and so on20.
A descriptive text is a piece of writing that is intended to convey 
meaning to the reader through sensory details and provides image to 
the reader.
b) Types of Descriptive Text
There are five types of writing descriptive text21. They are:
a) Describing Process
Describing a process not only explains how something was 
done, but also explains why it was done and what was needed 
to complete the process. 
b) Describing and event
                                                            
20Jenny Hammond, et.al., English for Social Purposes (Sydney: Macquarie University, 
1992) p. 2. 
21TiurAsihSiburian, Improving Students’ Achievement on Writing Descriptive Text 
Through Think Pair Share, (International Journal of Language Learning and Applied  Linguistics 
World: Faculty of Languages and Arts, UniversitasNegeri Medan, Indonesia, 2013) p. 5.
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To describe an event, a writer should be able to memorize and 
remember what happened in the event. Supposed the writer will 
write about Tsunami that was happened in Japan. In this case, 
he /she has to explain all details related to the event, so that the 
readers can imagine the real situation and condition. 
c) Describing a personality
In  describing  a  person,  the  first  thing  that  we  do  was  
recognizing  his/her  individual characteristics. We need to 
describe people occurs fairly areas of physical attribute (hair, 
eyes), emotional (warm, nervous), moral attributes (greedy, 
honest, worthy, trust), and intellectual (cleverness, 
perception)22.
d) Describing a place
Presenting something concrete was the way to describe place, 
for example: a home, a hospital, and school. 
e) Describing an object 
To describe an object accurately was done by providing the 
physical characteristics of the object such as the color, form, 
shape, and so on.
                                                            
22  Jolly, Writing Task,(New York: Cambridge University) p. 470.
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c) The Generic Structure of Descriptive Text
According to HamiWidodo that the generic structure of descriptive text is 
shown in the following table23:
Table 2.1 The generic structure of descriptive text.
Generic Structure Function
Identification  It is statement or a short 
paragraph that identifies the 
object that is going to be 
described.
 It is usually interesting and able 
to provoke the readers to be eager 
to read the text.
Description  It may consist of one of several 
paragraphs. This part is used to 
give sufficient description about 
the object as mentioned in the 
identification part.
 The description of the object can 
be done according to different 
                                                            
23WidodoHami, Improving Students’ Ability in Writing Descriptive Text Through 
Wholesome Scattering Game (Semarang, 2011) p. 31.
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angels, such as size, length, 
strength, color, height, condition, 
of the location, weather, qualities, 
shape, etc. 
The students should master the generic structure of descriptive text before 
they write a descriptive text. Genre is a tool for understanding and teaching the 
kinds of writing required of non- native English speakers in academic and 
professional contexts. The structure of descriptive text follows some particular 







Analyze and make 
small note on an 
individual basis
Interaction in the 
group:  to discuss 









On this strategy, has some step for implementation. The first step is 
THINK. Think is a phase that the students read the text theme/material). In this, 
the students should thinking possibility the answer, and the students make a little 
script about ideas that obtained on the text.  The second step is TALK. Talk is an 
activity that certain make a discussion with their friends in a group. In there the 
students should to sharing the idea that was had at the think step. And make a 
reached with the groups. The third / last step is WRITE. In this phase the students 
appreciation their ideas to an essay about the theme that was been given. Write is 
an activity of all brains that make the right (emotional) and the left (Logic) of 
brains. A good essay makes all of brain.
The use of Think-Talk-Write strategy can minimize the students’ 
difficulties in writing, especially in creating descriptive text and can help the 
teacher in teaching writing. The strategy which can help students to overcome the 
problems and develop their ability in writing descriptive text is the Think-Talk-
Write. The Think-Talk-Write is started with how students think the solution of a 
problem and then followed by communicating the result of their thinking through 
a discussion. Moreover, from that discussion the students write down the final 
result of their thinking. The activities of thinking, talking and writing are teaching 
and learning activities that give chances to the students to actively participate. By 
doing these activities, automatically the students develop their language skills 




1. The students’ writing ability in descriptive writing through using the 
Think Talk Write is increased
2. The Think- Talk-Write strategy is able to improve students’ descriptive 
writing ability.
Statistic hypotesis: 
a. Ha: there is improvement of using Think-Talk-Write strategy for teaching
on students’ writing ability in descriptive text at the second grade of Junior 
high school 1 TaneteRilau.
b. Ho: there is no improvement of using Think-Talk-Write strategy for 
teaching on students’ writing ability in writing descriptive text at the second 







This research applied pre-experimental method. Pre-Experimental 
research is conducted without a control group. Among the pre-experimental 
designs are the one group post-treatment-only study and the one group 
pretest-posttest design. Various ways in which these designs can be 
strengthened are presented, along with descriptions of published articles 
illustrating their use in social work and other human service settings.1 In this 
research, the group is given a pre-test before the experimental treatment. 
After, the treatment has finished, the post test is administered to see the 
achievement. The effectiveness of the instructional treatment is measured by 
comparing the average score of the pre-test, then it is concluded that the 
instructional treatment is effective. In addition, in test measured components 
of writing, they are organization, punctuation, grammar, vocabulary, and 
content. Another name for this Pre-Experimental Design is One-Group Pre
Test-Post Test Design (Latief).2 The method that will be used in this research 
                                                          
1 Oxford scholarship online, pre- Experimental Research Design, 
http://www.oxfordscholarship.com  accessed on November 16th 2016 at 7.45 pm. 
2Muhammad Adnan Latief, Research Methods on Language Learning: An Introduction
(Malang: UM Press, 2013), p. 96.
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is pre-experimental with the one group pretest-posttest design. This design 
involved a single group that is pretested (O1), exposed to a treatment (X), and 
post-tested (O2). The success of the treatment is determined by comparing 
pretest and posttest scores. Gay stated that the One-Group Pre Test- Post Test 
design is presented as follows:3





2. Variable of the Research
The kind of variable correlated with the research consisted of 
Independent and Dependent variable. Independent variable is variable that 
influenced another variable to achieve what is expected by researcher. 
Whereas, Dependent variable is the result that expected through implement of 
the independent variable4. Based on the title, the researcher could indentify 
that dependent variable is students’ descriptive writing and independent 
variable is the Think-Talk-Write. 
                                                          
3L.R Gay,et.al.,Educational research: Competencies for Analysis and Applications (8th Ed; 
United States of America: Pearson Education, 2006), p. 252.




The independent variable (X) is the improvement students’ descriptive writing 
Ability .
2) Dependent Variable
The dependent variable (Y) is the Think-Talk-Write strategy.
B. Population and Sample
1. Population
Latief stated that population is defined as all the members of a real or 
hypothetical set of people, events, or objects to which educational researchers 
wish to generalize the results of the research.5 The population of this research 
was the second grade students of junior high school 1 Tanete Rilau in the 
academic year of 2016/2017. It consisted of 320 students and divided into 
eight classes (VIII 1, VIII 2, VIII 3, VII 4, VIII 5, VIII 6, VIII 7, and VIII 8). 
Each class consist 40 students. 
2. Sample of the Research 
A sample is a portion of a population6. The sample of the research was 
taken by using purposive sampling technique which consisted of 40 students.  
The researcher choose VIII.1 and this class consisted 40 students. The 
researcher used purposive sampling technique and took that class as the 
sample because their ability in English was the same. It was proved from the 
                                                          
5Muhammad Adnan Latief, Research Methods on Language Learning: An Introduction, p. .
6Ary D, Jacobs, L. C. & Sorensen, C., Introdusing to Research in Education 8th edition, 
(Canada:Cengage Learning, 2010), p.148
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average value of students. The researcher selected students based on their 
ability in writing skill representing the high, average and low achievement 
provide by the English teacher.
C. Research Instrument
The researcher takes a test as the instrument of the research because test is 
one of the techniques to get an objective data. Interpretation of the students’ 
personality is mainly based on the scores resulted from the personality test done 
by the students.
From the explanation above, the instruments of the research will be used
for this research include pre-test, and post-test. The purpose of making the pre-
test is to grade the student prior knowledge. Obviously, the post-test here is to 
measure the students’ improvement and to test the effectiveness of this strategy.
The writing test consist one question where there are three topics in the 
question, the students choose one of the topic individually. The topics were about 
describing place and person.
D. Procedure of Collecting Data
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Regarding the research method and design which mentioned previously, 
the researcher use these following techniques to collect the data:
a. Pre- test 
Before applying Think-Talk-Write strategy or doing the treatment, the 
students were given pre-test to know their achievement in writing. The 
researcher asked the students to write descriptive text based on the prepared 
topic.
b. Treatment 
After giving pre-test, the students then treated by implementing the 
Think-Talk-Write strategy. Some steps of treatments were:
1. The first meeting, the researcher explained about the descriptive text 
and gave an example.
2. The second meeting, the researcher continued to explain material 
about descriptive text and used modeling of teaching descriptive text.
3. The third meeting, the students make descriptive text based the topic
and applied Think- Talk- Write. And then the students write a 
descriptive text.
4. The fourth, the students make descriptive text about describing thing 
and applied Think- Talk- Write strategy.
c. Post- test 
After applying the treatment, the researcher gave post- test to the students 
to obtain data.Whether there has any progress or improvement of writing 
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descriptive text at the second grade of junior high school 1 Tanete Rilau 
after applying treatment namely through Think- Talk- Write or not.
E. Data Analysis Technique
The data collected through the test was analyzed by using the formula as 
follows:
a) Scoring and classifying the students’ writing ability as suggested by Brown.7
Here are explained the detailed of the explanation above with its criteria:
Table 3.1 Organization (Introduction, body and Conclusion) 
No Classification Score Criteria
1 Excellent to 
good
18-20 Appropriate title, effective 
introductory paragraph, topic is 
stated, leads to body; transitional 
expressions used; arrangement of 
material shows plan (could be 
outline by reader), supporting 
evidence given for generalization; 
conclusion logical and complete. 
                                                          
7H. Douglas Brown, Language Assessment: Principle and Classroom Practices (United 














Adequate title, introduction and 
conclusion; body of essay is 
acceptable, but some evidence 
may be lacking some ideas aren’t 
fully develop; sequence is logical 
but transitional may be absent or 
misused.
Mediocre or scant introduction or 
conclusion; problems with the 
order of ideas in body; the 
generalization may not be fully 
supported by the evidence given; 
problems of organization 
interfere.
Shaky or minimally recognizable 
introduction; organization can 
barely be seen; severe problems 
with ordering of ideas; lack of 
supporting evidence; conclusion 
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5 College-level work 1-5
weak or illogical effort at 
organization.
Absence of introduction or 
conclusion; no apparent 
organization of body; severe lack 
of supporting evidence; writer 
has not made any effort to 
organize the composition (could 
not be outline by reader).
Table 3.1 above explains about how to score and classify the 
organization of the text. From excellent to good classification which consists 
score 18-20 the title must be appropriate and introductory paragraph must be 
effective besides the overall must be understand well by readers. In addition, 
the conclusion must be logical and complete. The next classification, good to 
adequate classification which consists score 17-15, the title and body of the 
text are explained enough. But proofs of the essay are not rich enough to 
strengthen the whole text. Besides, even the order of the text is logical, the 
use of transitional is lacking (absent or misused). 
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The organization classified as adequate to fair with score 14 to 12, the 
introduction or conclusion is not scant. Not only there are some problems 
with the ideas of the text and the evidence does not strongly support the text 
but also the order of the text is not arranged well. The next classification, 
unacceptable-not with score 11-6 is given to organization which the 
introduction is not recognized enough, the body is not well-organized, the 
ideas is not understanding, there are not any strong evidences, and the 
conclusion of the text is illogical. The last classification, college-level work 
with score 5-1 is given to text which does not have introduction or 
conclusion, the organization of body and supporting evidence is lacking or 
absent, and the composition cannot be outlined by reader.
Table 3.2 Punctuation, spelling, and mechanics








Correct use of English writing 
conventions; left and right margins, 
all needed capitals, paragraph, 
indented, punctuation and spelling 
very neat.














conventions or punctuation; 
occasional spelling errors; left margin 
correct; paper is neat and legible.
Uses general writing conventions but 
has errors; spelling problems distract 
reader; punctuation errors interfere 
with ideas.
Serious problems with format of 
paper; parts of essay not legible; 
errors in sentence punctuation and 
final punctuation; unacceptable to 
educated readers.
Complete disregard for English 
writing conventions; paper illegible; 
obvious capitals missing, no margins, 
and severe spelling problems.
Table 3.2 above explained about scoring and classifying students’ 
writing ability by their punctuation, spelling, and mechanics. The 
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classification of excellent too good with score 20-18 is given if the students 
use the right convention; margins are used correctly, capitals are put in 
needed places, and the use of punctuation and spelling is neat. If there are 
occasional mistakes in using punctuation and spelling, but margin and paper 
is neat and legible, the best classification to give is good to adequate with 
score 17-15.
Adequate to fair classification with score 14-12 is given to text when 
there are errors in using general writing rules,  reader are distracted by 
spelling problem, and punctuation errors interfere reader to grab the ideas. 
Meanwhile unacceptable-not classification with score 11-6 is for the writing 
with major errors of format of papers, essay are hard to read due to errors in 
punctuation, and unreadable for educated reader. For the last classification, 
college-level work with score 5-1 is given to writing which does not use any 
English writing conventions, there is no margin, and there are many makor 
spelling error.
Table 3.3 Grammar
No Classification Score Criteria
1 Excellent 
to good
20-18 Native-like fluency in English 
grammar; correct use of relative 
clauses, preposition, modals, 














sequencing; no fragments or run-
on sentence.
Advanced proficiency in English 
grammar; some grammar problems 
don’t influence communication, 
although the reader is aware of 
them no fragments or run on 
sentence.
Ideas are getting through to the 
reader, but grammar problems are 
apparent and have a negative effect 
on communication; run-on 
sentences or fragments presents.
Numerous serious grammar 
problems interfere with 
communication of the writer’s 
ideas; grammar review of some 
areas clearly needed; difficult to 
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5 College-level work 5-1
read sentences.
Severe grammar problems interfere 
greatly with the message; reader 
can’t understand what the writer 
was trying to say; unintelligible 
sentence.
Table 3.3 explained about scoring and classifying students’ writing 
ability by their grammar. Classification excellent to good with score 20-11 is 
given to writing which its English grammar is fluency; the use of relative 
clauses, preposition, modal, verb forms, and tense sequencing is correct. The 
next classification, good to adequate with 17-15 is for writing with good 
English grammar. Even there are some grammar problems it does not 
influence communication, although the reader is aware of the order of 
sentences.
The next classification, adequate to fair with score 14-12, is given to 
writing which the ideas getting through for the reader, but grammar errors are 
apparent and give negative effect on communication. For the writing with 
serious grammar problems that interfere the writer showing their ideas which 
grammar review is needed and the ability to read sentences is difficult, the 
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best classification given is unacceptable-not with score 11-6. For the last 
classification, college-level work with score 5-1 is for writing with major 
grammar errors, reader’s inability to understand the writing, and 
unintelligible sentences.
Table 3.4 Content





















Essay addresses the assigned topic, 
the ideas are concrete and thoroughly 
developed: no extraneous material, 
essay reflects thought.
Essay addresses the issues but misses 
some points; ideas could be more 
fully developed; some extraneous 
material is present.
Development of ideas not complete 
or essay is somewhat off the topic; 
paragraphs aren’t divided exactly 
right.
Ideas incomplete; essay does not 
reflect careful thinking or was 
34
hurriedly written; inadequate effort 
in area of content.
Essay is completely inadequate and 
does not reflect college-level work; 
no apparent effort to consider the 
topic carefully.
Table 3.4 explained about scoring and classifying the students’ writing 
ability by their content. The first classification excellent to good with 20-18 is 
for writing which assigned topic is addressed well, the ideas are well-
developed; there is no useless material and the essay reflects writer’s thought 
well. The next classification, good to adequate with 17-15 score is given to 
writing which essay with issues but some points are missing; ideas could be 
developed more, and some unimportant materials are present.
For writing which ideas are not complete enough, essays is off of the 
topic, and the paragraphs are not well-divided, the best classification to give 
is adequate to fair with score 14-12. For unacceptable-not with score 11-6, 
the classification is for the writing which incomplete ideas. It means essay 
does not reflect the actual thought of writer or hurriedly writing and some 
content of areas are lacking. The last is classification college-level work with 
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score 5-1. This classification is for writing which is inadequate and does not 
show any needed works. There is also no effort seen in the topic
Table 3.5 Style and quality expression




















Precise vocabulary usage of 
parallel structures; concise; register 
well.
Attempts variety; good vocabulary; 
not wordy; register ok; style fairly 
concise.
Some vocabulary misused; lack 
awareness of register; may be too 
wordy.
Poor expression of ideas problems 
in vocabulary; lack variety of 
structure.
Inappropriate use of vocabulary; no 
concept of register or sentence 
variety.
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Table 3.5 explained about scoring and classifying students’ writing 
ability by its style and quality expression. The excellent to good classification 
with score 20-18 is for writing which vocabularies are used precisely and the 
use of register are well-placed. For classification good to adequate with score 
17-15, the writing contains some varieties; good vocabulary, not too long 
sentences, and well-placed register. If the writing which vocabularies are 
misused in some places, register awareness is lacking, the sentences are too 
long, the classification given is adequate to fair with score 14-12.
Classification unacceptable-not with score 11-6 is for writing which is 
lack of variety of structure and ideas are poorly expressed. The last 
classification is college-level work with score 5-1. This is for writing with 
misused vocabularies; inappropriate use of register or varieties of sentence.
























ܺ = Means score,
Σ = The sum of all score,
N = The total number of subject.
d. To find out standard deviation of the students’ score in the pre-test and post-test by 
applying formula below:9
SD   = ඨ∑࢞૛ି (∑࢞)૛ࡺࡺି૚
Where:
SD : Standard deviation,
x : The sum of all score,
 2x : The sum square of all score,
N : Total number of students.
e. To find out the significant differences between the score of pre-test and post-test 
by using the formula:10
                                                          
8L.R Gay,et.al.,Educational research: Competencies for Analysis and Applications, p. 320.
9L.R Gay,et.al.,Educational research: Competencies for Analysis and Applications, p. 321.
10ZainalArifin, PenelitianPendidikan (Bandung: PT RemajaRosdakarya, 2012), p. 281.
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t = Test of signification difference,
ܦ= Means score,
ΣD= The sum of all score,
N = The total number of subject.
f. To find out the mean score differences by using the formula:
ܦഥ= ∑஽ே
Where:
ܦഥ: The mean of the differences score,
∑ܦ ∶	The sum of the differences score,





The finding of this research deals with the students score of pre-test and 
post-test, the frequency distribution and percentage of the students’ score, the 
means score and standard deviation, the t-test value and the hypothesis testing. 
The findings are described as follows.
a. The Students’ Pre-test and Post-Test Score
The test results of the students’ score in pre-test are calculated in the 
following table:
Table 4.1 the Students’ Score in Pre-test
Student
Component
ScoreO P G V C
1 17 15 15 13 14 74
2 15 13 10 11 12 61
3 15 10 13 11 11 60
4 15 17 10 16 14 72
5 14 13 12 11 11 61
6 15 14 13 10 11 63
7 16 11 12 11 12 62
8 14 13 15 12 10 64
9 16 13 15 16 10 70
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10 14 12 11 14 15 66
11 13 15 12 14 12 66
12 14 12 11 14 15 66
13 15 11 12 11 12 61
14 14 11 11 14 15 65
15 17 12 10 14 15 68
16 16 13 15 16 11 71
17 16 13 15 16 10 70
18 16 13 15 16 12 72
19 16 13 13 16 10 68
20 16 13 15 16 10 70
21 12 12 12 12 13 61
22 13 12 12 10 13 60
23 13 13 13 13 12 64
24 14 10 12 12 12 60
25 16 13 15 16 11 71
26 13 13 13 11 12 62
27 16 13 15 16 10 70
28 14 14 14 13 13 67
29 16 13 15 16 10 70
30 12 13 15 16 10 66
31 15 17 10 16 14 72
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32 14 13 12 11 11 61
33 15 14 13 10 11 63
34 16 11 12 11 12 62
35 13 12 12 10 13 60
36 13 13 13 13 12 64
37 14 10 12 12 12 60
38 16 13 15 16 11 71
39 13 13 13 11 12 62
40 16 13 15 16 10 70
Total 481 509 521 533 476 2626
Table 4.1 above shows the students’ score in pre-test collected by the 
researcher. Based on the table above, the researcher identified that 60 scores were 
the lowest score for the pre-test were achieved by three of the students. One of 
them had 15 score for organization, 13 score for punctuation, 10 score for 
grammar, 11 score for vocabulary and 11 score for content. Otherwise, the highest 
score in pre-test with 74 scores were achieved by one of the students. The student 
had 17 score for organization, 15 score for punctuation, 15 score for grammar, 13 
score for vocabulary, and 14 score for content.
The test results of the students’ score in post-test are calculated in the 
following table:
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Table 4.2 The Students’ Score in Post-test
Student
Component
ScoreO P G V C
1 17 15 17 16 17 82
2 17 16 17 17 17 84
3 18 17 15 17 17 84
4 15 15 15 15 11 71
5 16 12 14 16 16 74
6 16 15 14 16 16 77
7 18 16 18 17 17 86
8 19 18 17 18 18 90
9 15 15 14 16 16 76
10 17 14 15 16 16 78
11 15 15 15 15 12 72
12 16 15 15 15 16 77
13 18 17 17 17 17 86
14 17 16 16 16 16 81
15 12 13 15 16 15 71
16 17 17 16 17 16 83
17 18 17 18 17 17 87
18 15 15 15 15 15 75
19 17 16 16 16 17 82
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20 17 16 15 15 15 78
21 18 17 18 17 16 86
22 18 16 15 17 15 81
23 19 18 18 18 17 90
24 18 18 17 18 17 88
25 17 17 16 17 17 84
26 18 17 18 17 17 87
27 18 17 18 17 18 88
28 18 18 18 18 19 91
29 17 16 16 17 16 83
30 17 16 15 16 15 79
31 18 17 15 17 17 84
32 15 15 15 15 11 71
33 16 12 14 16 16 74
34 16 15 14 16 16 77
35 18 17 15 17 17 84
36 18 18 17 18 17 88
37 17 17 16 17 17 84
38 18 17 18 17 17 87
39 18 17 15 17 17 84
40 17 16 16 17 16 83
Total 677 643 638 662 645 3267
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Table 4.2 above shows the students’ score in post-test after given the 
treatment, the researcher identified the students’ score were increasing 
significantly, which the lowest score was 71 scores were achieved by three of the 
students. One of them had 15 score for organization, 15 score for punctuation, 15 
score for grammar, 15 score for vocabulary and 11 score for content. Otherwise, 
the highest score in post-test with 9 scores were achieved by one of the students. 
The student had 18 score for organization, 18 score for punctuation, 18 score for 
grammar, 18 score for vocabulary and 19 score for content.
The total scores from the tables above clearly showed us that the score 
significantly increasing from 2626 increased to 3267. It showed us how Think-
Talk-Write strategy influenced the students writing ability especially writing 
descriptive text.
b. The Frequency Distribution and Percentage of Students’ Pre-Test and 
Post-Test
Table 4.3. The Frequency Distribution and Percentage of the Students’ Pre-
Test Score




























Table 4.3 above shows the frequency and the percentage of the students’ 
pre-test. There is no students got very good and good score, 34 (85%) students got 
fair score, 6 (15%) students got poor score, and no students got very poor score. 
From the result it can be concluded that the students’ writing achievement on pre-
test range fair to poor classification.
Table 4.4 The Frequency Distribution and Percentage of the Students’ 
Post-Test Score



























Table 4.4 above shows the frequency and the percentage of the student’s 
post-test 1 (2.5%) students got very good score, 32 (80%) students got good score, 
7 (17.5%) students got fair score and none of students got poor and very poor 
score. From the result it can be concluded that the students’ writing achievement 
on post-test range very good to fair classification.
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Based on the result above, it can be concluded that the rate percentage in 
the post-test was higher than the percentage in the pre-test.
c. The Frequency Distribution and Percentage of Writing Components in 
Pre-Test and Post-Test
Table 4.5 the Frequency Distribution and Percentage of Students’ Score 
for Organization
No Classification Score Pre-Test Post-Test




































Total 40 100% 40 100%
The table 4.5 showed that the frequency distribution and percentage of 
students’ score for organization in pre-test and post-test. From the table above, it 
showed that it had significant increasing of the percentage of the students score 
which in the pre-test only 55% students were in the good to adequate 
classification, but after giving the treatment there was improvement with the 
students’ score 60% students that reached this classification in post-test. Adequate 
to fair classification showed a reduction, and excellent to good classification 
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showed an improvement. The means had an upgrading with the students’ writing 
ability especially in organization assessment after giving the treatment.
Table 4.6 the Frequency Distribution and Percentage of Students’ Score 
for Punctuation
No Classification Score Pre-Test Post-Test




































Total 40 100% 40 100%
The table 4.6 showed that the frequency distribution and percentage of 
students’ score for punctuation in pre-test and post-test. From the table above, it 
showed that it had significant increasing of the percentage of the students score 
which in the pre-test only 10% students were in the good to adequate 
classification, but after giving the treatment there was improvement with the 
students’ score 77.5% students that reached this classification in post-test. 
Meanwhile, in adequate to fair classification the percentage of the frequency of 
the students’ score was 72.5% in pre-test then lessen on to 10%. Unacceptable-not 
classification showed a reduction, and excellent to good classification showed an 
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improvement. The means had an upgrading with the students’ writing ability 
especially in punctuation assessment after giving the treatment.
Table 4.7 the Frequency Distribution and Percentage of Students’ Score 
for Grammar 
No Classification Score Pre-Test Post-Test




































Total 40 100% 40 100%
The table 4.7 showed that the frequency distribution and percentage of 
students’ score for grammar in pre-test and post-test. From the table above, the 
same cases of excellent to good and good to adequate classification showed that it 
had significant increasing of the percentage of the students score which in the pre-
test 30% student were in the good to adequate classification, but after giving the 
treatment there was improvement with the students’ score 67.5% students that 
reached this classification in post-test, also in pre-test 0% student were in 
excellent to good classification but in post-test increase to 17.5%. Meanwhile, in 
adequate to fair classification the percentage of the frequency of the students’ 
score was 52.5% in pre-test then lessen on to 12.5%. Unacceptable-not where in 
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post-test 0% student in the classifications. The means had an upgrading with the 
students’ writing ability especially in grammar assessment after giving the 
treatment.
Table 4.8 the Frequency Distribution and Percentage of Students’ Score 
for Vocabulary 
No Classification Score Pre-Test Post-Test




































Total 40 100% 40 100%
The table 4.8 showed that the frequency distribution and percentage of 
students’ score for vocabulary in pre-test and post-test. From the table above, the 
same cases of excellent to good and good to adequate classification showed that it 
had significant increasing of the percentage of the students score which in the pre-
test 35% student were in the good to adequate classification, but after giving the 
treatment there was improvement with the students’ score 87.5% students that 
reached this classification in post-test, also in pre-test 0% student were in 
excellent to good classification but in post-test increase to 12.5%. Meanwhile, in 
adequate to fair, unacceptable-not, and college-level work classification showed 
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significant reduction, where in post-test 0% student in the classifications.. The 
means had an upgrading with the students’ writing ability especially in vocabulary 
assessment after giving the treatment.
Table 4.9 the Frequency Distribution and Percentage of Students’ Score 
for Content 
No Classification Score Pre-Test Post-Test




































Total 40 100% 40 100%
The table 4.9 showed that the frequency distribution and percentage of 
students’ score for content in pre-test and post-test. From the table above, the 
same cases of excellent to good and good to adequate classification showed that it 
had significant increasing of the percentage of the students score which in the pre-
test 0% student were in the good to adequate classification, but after giving the 
treatment there was improvement with the students’ score 85% students that 
reached this classification in post-test, also in pre-test 0% student were in 
excellent to good classification but in post-test increase to 7.5%. In adequate to 
fair classification the percentage of the frequency of the students’ score was 
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47.5%  in pre-test then lessen on to 3.33%. In pre-test 42.5% were in 
Unacceptable-not but in post-test 5%. The means had an upgrading with the 
students’ writing ability especially in content assessment after giving the 
treatment.
d. The mean score and standard deviation of pre-test and post-test
After calculating the result of students’ pre-test and post-test, the mean 
score and standard deviation are presented in the following table:
Table 4.10 the mean score and standard deviation of pre-test and post-
test







Table 4.10 above shows the mean score of students’ pre-test was 65.65, it 
was indicated in poor score classification and the mean score of students’ post-test 
was 81.67, it was indicated in good score classification. The standard deviation of 
pre-test was 4.37 and the standard deviation of post-test was 5.68. The mean score 
of the students’ post-test was higher than the mean score of the students’ pre-test, 
while the standard deviation of the students’ pre-test was higher than the standard 
deviation of the students’ post-test.
B. Discussion
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The Think-Talk-Write Strategy is started how students Think the solution of 
a problem and the followed by communicating the result of their thinking through 
a discussion. This strategy that facilitating the exercise of languange both oral and 
written fluently. In addition, this strategy based on the interoperation that learning 
is social action.
The Think-Talk-Write strategy for teaching writing was introduced by 
Huinker and Laughlin. The think-talk-write strategy builds in time for thought and 
reflection and for the organization of ideas and the testing of those ideas before 
students are expected to write1.The flow of communication progresses from 
student engaging  in  thought or  reflective  dialogue  with  themselves,  to  talking  
and  sharing  ideas with one another, to writing”. This strategy facilitates the 
students in writing, because it associates ideas and stimulate thinking for 
generation new ideas. The process of producing clear ideas  helps  students  think,  
integrate  and  apply  knowledge  and  skills,  so  that it gives good results in 
improving the students’ writing achievement. Based on the discussion  above,  the  
writer  is  inspired  to  administer  a  research  about  the students’. The Think-
Talk-Write has three steps. First,Thinking is to use the power of mind is produce 
ideas. By thinking students can develop their ideas by comparing and setting the 
ideas that test present with their ideas by comparing and setting the ideas that test 
present with their ideas and know what ideas that can be discussed. In addition, 
                                                            
1Zulkarnaini, model kooperatif Think Talk Write(TTW) 
untukmeningkatkanKemampuanMenulisKaranganDeskripsidanBerpikirKritis (2011).
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talk with their friends can make student share each other and test their ideas to get 
better ideas. Every student may have different opinions about ideas discussed. 
The second isTalk. Talking is to speak in order to give information or to 
express feelings, ideas and so forth. By Talking and testing their ideas, students 
get self-confident to use their own language in the writing activity because they 
are sure that their ideas are good. The last step is Wrire. Writing is process of 
using symbols (letter of the alphabet, punctuation, and spaces) to communicate 
thoughts and ideas in a readable form. The result of discussion they get from the 
previous steps. 
Dealing with the explanation about the Think- Talk- Write strategy also 
has been effectively implementive in the teaching of writing conducted Ingrid 
Laurensia, conducted the research of the effect of applying Think-Talk-Write 
strategy on students’ achievement in writing spoof text. the researcher found that 
the students’ achievement  taught  by  applying  Think  Talk  Write  strategy  is  
higher  than  the students’ achievement taught by without Think Talk Write 
strategy.2
Based on this research, the students’ writing ability in descriptive text 
increased. Using Think- Talk- Write strategy can make the students active in 
communicates and helped the students to verify their ideas after discussing with 
their friend in the group. The proof can be seen by the difference of pre-test score 
and post-test score in which post-test score higher than pre-test score.
                                                            
2Ingrid Laurensia, The Effect of Applying Think-Talk-Write Strategy on Students’ 
Achievement in Writing Spoof  Text (Medan. 2013).
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The students’ writing ability in descriptive text improved after applying 
the Think- Talk- Write strategy at junior high school 1 Tanete Rilau because the 
result of the test showed that there was a significance difference between t-test 
and t-table value. The description of the data collected through the writing test as 
explained in previous section shows that the students’ writing improved. It was 
supported by frequency and rate percentage of the result of the students’ score 
after presenting writing descriptive text through Think- Talk Write strategy was 





Based on the result of the data analysis, research findings, and discussion 
in the previous chapter, the researcher concluded that the students’ writing ability 
in descriptive text before given the treatment (Think- Talk- Write Strategy) was 
low which the score is 60 that mean score under the standard. Meanwhile, the 
students’ writing ability in descriptive text improved after applying Think-Talk-
Write Strategy.The lowest score of pre-test was 60 and the highest score was 74
with the mean score 65.65. Meanwhile after giving a treatment in the post-test the 
lowest score was 71 and the highest score was 91 with the mean score 81.67.
The students’ writing ability in descriptive text improved after applying 
the Think- Talk- Write strategy at junior high school 1 Tanete Rilau because the 
result of the test showed that there was a significance difference between t-test 
and t-table value. The description of the data collected through the writing test as 
explained in previous section shows that the students’ writing improved. It was 
supported by frequency and rate percentage of the result of the students’ score 
after presenting writing descriptive text through Think- Talk Write strategy was 
better than before the treatment given to the students. 
Using Think-Talk-Write strategy was filed and provided tasks that allow 
students to engage actively thinking, encourage and listen carefully presented 
ideas that students orally and in writing.
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B. Suggestion
In relation to the conclusion above, the researcher would like to suggest 
the following points:
1. For the Teachers
The English teacher must be creative, fun and give motivation when 
teacher transfer the knowledge of English to the students so they can easily 
receive and understand the materials. It will be better if English teacher 
finds out the appropriate and interesting strategy related to the material. 
Besides, to give contribution to English teacher that teaching writing using
Think-Talk-Write Strategy is more interesting.
2. For Students
Using the Think-Talk-Write will help the students to participate 
individually in process of writing. So the students can improve their 
achievement in writing.
3. For the Next Researcher
The researcher may suggest the next researcher to conduct further study 
that can enhance this research because this research actually can be 
broaden and extended to other subject and also in different setting. 
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( R P P )
Satuan Pendidikan : SMP Negeri 1 Tanete Rilau
Kelas/Semester : VIII / Ganjil
Mata Pelajaran : Bahasa Inggris 
Tema/Subtema : Descriptive Text
Alokasi Waktu : 2 x 45 menit
Jumlah Pertemuan : 1 kali pertemuan
A. Kompetensi Inti 
1. Menghargai dan menghayati  ajaran agama yang dianutnya.
2. Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, peduli (toleransi, gotong 
royong), santun, percaya diri,  dalam berinteraksi secara efektif dengan lingkungan sosial dan 
alam dalam jangkauan pergaulan dan keberadaannya
3. Memahami dan menerapkan pengetahuan (faktual, konseptual, dan prosedural) berdasarkan 
rasa ingin tahunya tentang ilmu pengetahuan, teknologi, seni, budaya terkait fenomena dan 
kejadian tampak mata.
4. Mengolah,  menyaji, dan menalar dalam ranah konkret (menggunakan, mengurai, merangkai, 
memodifikasi, dan membuat) dan ranah abstrak (menulis, membaca, menghitung, 
menggambar, dan mengarang) sesuai dengan yang dipelajari di sekolah dan sumber lain yang 
sama dalam sudut pandang/teori. 
B. Kompetensi Dasar
1.1 Mensyukuri kesempatan dapat mempelajari bahasa Inggris sebagai bahasa pengantar 
komunikasi Internasional yang diwujudkan dalam semangat belajar.
2.4 Menunjukkan perilaku santun dan peduli dalam melaksanakan komunikasi 
interpersonal dengan guru dan teman.
3.1 Menerapkan struktur teks dan unsur kebahasaan untuk melakanakan fungsi sosial teks 
deskriptif dengan menyatakan dan menanyakan tentang deskripsi orang, binatang, dan 
benda, pendek dan sederhana, sesuai dengan konteks penggunaannya.
C. Indikator Pencapaian Kompetensi
1. Menguraikan pengertian teks deskriptif.
2. Memahami struktur teks dan unsur kebahasaan teks deskriptif.
3. Menyebutkan contoh teks deskriptif tentang orang, binatang dan benda.
4. Membaca teks deskriptif dengan pelafalan yang baik dan benar.
5. Menulis teks deksriptif 
D. Tujuan Pembelajaran
1. Siswa dapat menguraikan pengertian teks deskriptif.
2. Siswa dapat memahami struktur teks dan unsur kebahasaan teks deskriptif.
3. Siswa dapat menyebutkan contoh teks deskriptif tentang orang, binatang dan benda.
4. Siswa dapat membaca teks deskriptif dengan pelafalan yang baik dan benar.
5. Siswa dapat menulis teks deskriptif.
E. Materi Pembelajaran
Descriptive Text is a genre of text that describe about thing, place, person, and there are 
concrete details that we see, hear, taste, or touch.
Generic structure of descriptive text are identification and description. 
-Identification introduces to the subject of the description. 
-Description gives details of characteristic features, such as qualities, size, physical 
appearance, ability, habit, etc.
1. Unsur kebahasaan 
(1) Penyebutan kata benda singular dengan a dan the, dan plural (-s).
(2) Kata ganti it, they, she, we, dst.; our, my, your, their, dst.
(3) Kata sifat tentang orang, binatang, benda dalam kehidupan siswa di rumah, sekolah, dan 
sekitarnya, dengan atau tanpa kata keterangan quite, very.
(4) Frasa nominal seperti dark brown, cute little cat, beautiful red flower
(5) Kata kerja untuk menyatakan keadaan dan tindakan rutin dalam simple present tense: be, have, 
go, play,get, take, dll.
F. Pendekatan/Metode/Model Pembelajaran
1. Pendekatan: Scientific (Strategi: Mengamati, Menanya, Mencoba, Mengolah, Menyaji,
Menalar, dan Mencipta)
2. Metode/Model Pembelajaran: Interactive Writing Technique




Pendahuluan  Guru masuk ke kelas dan langsung menyapa menggunakan 
bahasa Inggris agar English Environment dapat langsung 
tercipta di pertemuan pertama. 
 Guru dapat menggunakan kaliamat “Good morning, 
students”. 
 Pastikan peserta didik merespon dengan menjawab kembali 
“Good morning, Teacher/ Sir/Mam”. 
 Jika peserta didik belum merespon, jangan dulu melanjutkan 
pelajaran. 
 Jika memungkinkan, guru dapat bertanya ke beberapa anak 
secara individual untuk memastikan bahwa peserta didik 
dapat merespon perkataan guru.
10 menit
Inti  Guru menjelaskan materi tentang teks deskriptif, fungsi social, 
dan unsure kebahasaan.
 Guru mengarahkan siswa untuk menemukan teks deskriptif 
dalam kehidupan sehari-hari.
 Guru membaca satu contoh teks deskriptif teks kemudian 
diulangi oleh siswa.
 Siswa duduk bersama masing-masing kelompoknya.
 Setiap kelompok bekerja sama menulis teks deskriptif dengan 
memilih satu anggota kelompoknya untuk dideskripsikan.
 Membahas bersama hasil kerja siswa.
35 menit
35 menit
Penutup  Setelah mengikuti kegiatan pembelajaran pada 
pertemuan ini, siswa ditanya bagaimana perasaannya 
(REFLEKSI) 
 Siswa diminta membuat kesimpulan pembelajaran pada 
10 enit
pertemuan ini
H. Sumber dan Media Pembelajaran
1. Sumber : Buku Pegangan Siswa dan Buku lainnya yang relevan
2. Media : Audio-Visual, Power-Point, In-Focus, White-Board
I. Penilaian
a. Teknik : Tes Tertulis
b. Bentuk : Uraian
c. Instrumen
1) Write down your name, registration number, and address on the answer sheet!
2) Make descriptive text about your school.
3) You may look up the dictionary
4) You have 60 minutes to do this.
Padaelo, 13 September 2016
                  Peneliti,
                          Mulyarti
                                                                               NIM. 20400112107
RENCANA PELAKSANAAN PEMBELAJARAN
( R P P )
Satuan Pendidikan : SMP Negeri 1 Tanete Rilau
Kelas/Semester : VIII / Ganjil
Mata Pelajaran : Bahasa Inggris 
Tema/Subtema : Descriptive Text
Alokasi Waktu : 2 x 45 menit
Jumlah Pertemuan : 1 kali pertemuan
J. Kompetensi Inti 
5. Menghargai dan menghayati  ajaran agama yang dianutnya.
6. Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, peduli (toleransi, gotong 
royong), santun, percaya diri,  dalam berinteraksi secara efektif dengan lingkungan sosial dan 
alam dalam jangkauan pergaulan dan keberadaannya
7. Memahami dan menerapkan pengetahuan (faktual, konseptual, dan prosedural) berdasarkan 
rasa ingin tahunya tentang ilmu pengetahuan, teknologi, seni, budaya terkait fenomena dan 
kejadian tampak mata.
8. Mengolah,  menyaji, dan menalar dalam ranah konkret (menggunakan, mengurai, merangkai, 
memodifikasi, dan membuat) dan ranah abstrak (menulis, membaca, menghitung, 
menggambar, dan mengarang) sesuai dengan yang dipelajari di sekolah dan sumber lain yang 
sama dalam sudut pandang/teori. 
K. Kompetensi Dasar
1.1 Mensyukuri kesempatan dapat mempelajari bahasa Inggris sebagai bahasa pengantar 
komunikasi Internasional yang diwujudkan dalam semangat belajar.
2.4  Menunjukkan perilaku santun dan peduli dalam melaksanakan komunikasi 
interpersonal dengan guru dan teman.
4.12 Menyusun teks deskriptif lisan dan tulis, pendek dan sederhana, tentang orang, 
binatang, dan benda, dengan memperhatikan fungsi sosial, struktur teks, dan unsur 
kebahasaan yang benar dan sesuai konteks.
L. Indikator Pencapaian Kompetensi
6. Mengungkapkan makna dalam teks deskriptif.
7. Menulis teks deksriptif 
M. Tujuan Pembelajaran
6. Siswa dapat mengungkapkan makna dalam teks deskriptif
7. Siswa dapat menulis teks deskriptif.
N. Materi Pembelajaran
Descriptive text about My Friend.
2. Unsur kebahasaan 
(6) Penyebutan kata benda singular dengan a dan the, dan plural (-s).
(7) Kata ganti it, they, she, we, dst.; our, my, your, their, dst.
(8) Kata sifat tentang orang, binatang, benda dalam kehidupan siswa di rumah, sekolah, dan 
sekitarnya, dengan atau tanpa kata keterangan quite, very.
(9) Frasa nominal seperti dark brown, cute little cat, beautiful red flower
(10) Kata kerja untuk menyatakan keadaan dan tindakan rutin dalam simple present tense: be, 
have, go, play,get, take, dll.
(11) Penggunaan nominal singular dan plural secara tepat, dengan atau tanpa a, the, this, those,
my, their, dsb secara tepat dalam frasa nominal
(12) Ucapan, tekanan kata, intonasi
(13) Ejaan dan tanda baca.
O. Pendekatan/Metode/Model Pembelajaran
3. Pendekatan: Scientific (Strategi: Mengamati, Menanya, Mencoba, Mengolah, Menyaji,
Menalar, dan Mencipta)
4. Metode/Model Pembelajaran: Interactive Writing Technique




Pendahuluan  Guru masuk ke kelas dan langsung menyapa menggunakan 
bahasa Inggris agar English Environment dapat langsung 
tercipta di pertemuan pertama. 
 Guru dapat menggunakan kaliamat “Good morning, students”. 
 Pastikan peserta didik merespon dengan menjawab kembali 
“Good morning, Teacher/ Sir/Mam”. 
 Jika peserta didik belum merespon, jangan dulu melanjutkan 
pelajaran. 
 Jika memungkinkan, guru dapat bertanya ke beberapa anak 
secara individual untuk memastikan bahwa peserta didik dapat 
merespon perkataan guru.
10 menit
Inti  Guru menjelaskan materi tentang teks deskriptif, fungsi social, 
dan unsure kebahasaan.
 Guru memberikan feedback tentang kesalahan dalam tugas teks 
descriptive tentang my friend pada pertemuan sebelumnya.
 Siswa mengidentifikasi kesalahan.
 Siswa secara interactive menulis pembetulannya.
 Siswa mengidentifikasi verb, adjective, dll dalam teks tersebut.
 Setiap kelompok bekerja sama menulis teks deskriptif 
berdasarkan gambar.
 Membahas bersama hasil kerja siswa.
35 menit
35 menit
Penutup  Setelah mengikuti kegiatan pembelajaran pada pertemuan 
ini, siswa ditanya bagaimana perasaannya (REFLEKSI) 
 Siswa diminta membuat kesimpulan pembelajaran pada 
pertemuan ini
10 menit
Q. Sumber dan Media Pembelajaran
3. Sumber : Buku Pegangan Siswa dan Buku lainnya yang relevan
4. Media : Audio-Visual, Power-Point, In-Focus, White-Board
R. Penilaian
-Rewrite your descriptive text about your  friend that had given in the meeting before.






( R P P )
Satuan Pendidikan : SMP Negeri 1 Tanete Rilau
Kelas/Semester : VIII / Ganjil
Mata Pelajaran : Bahasa Inggris 
Tema/Subtema : Descriptive Text
Alokasi Waktu : 2 x 45 menit
Jumlah Pertemuan : 1 kali pertemuan
S. Kompetensi Inti 
9. Menghargai dan menghayati  ajaran agama yang dianutnya.
10. Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, peduli (toleransi, gotong 
royong), santun, percaya diri,  dalam berinteraksi secara efektif dengan lingkungan sosial dan 
alam dalam jangkauan pergaulan dan keberadaannya
11. Memahami dan menerapkan pengetahuan (faktual, konseptual, dan prosedural) berdasarkan 
rasa ingin tahunya tentang ilmu pengetahuan, teknologi, seni, budaya terkait fenomena dan 
kejadian tampak mata.
12. Mengolah,  menyaji, dan menalar dalam ranah konkret (menggunakan, mengurai, merangkai, 
memodifikasi, dan membuat) dan ranah abstrak (menulis, membaca, menghitung, 
menggambar, dan mengarang) sesuai dengan yang dipelajari di sekolah dan sumber lain yang 
sama dalam sudut pandang/teori. 
T. Kompetensi Dasar
1.1 Mensyukuri kesempatan dapat mempelajari bahasa Inggris sebagai bahasa pengantar 
komunikasi Internasional yang diwujudkan dalam semangat belajar
2.4 Menunjukkan perilaku santun dan peduli dalam melaksanakan komunikasi 
interpersonal dengan guru dan teman
4.11 Menangkap makna dalam teks deskriptif lisan dan tulis, pendek dan sederhana.
U. Indikator Pencapaian Kompetensi
8. Membaca teks deskriptif dengan pelafalan yang baik dan benar.
9. Menemukan arti kata yang sulit dalam teks deskriptif.
V. Tujuan Pembelajaran
8. Siswa dapat membaca teks deskriptif dengan pelafalan yang baik dan benar.
9. Siswa dapat menemukan arti kata yang sulit dalam teks deskriptif.
W. Materi Pembelajaran
3. Unsur kebahasaan 
(14) Penyebutan kata benda singular dengan a dan the, dan plural (-s).
(15) Kata ganti it, they, she, we, dst.; our, my, your, their, dst.
(16) Kata sifat tentang orang, binatang, benda dalam kehidupan siswa di rumah, sekolah, dan 
sekitarnya, dengan atau tanpa kata keterangan quite, very.
(17) Frasa nominal seperti dark brown, cute little cat, beautiful red flower
(18) Kata kerja untuk menyatakan keadaan dan tindakan rutin dalam simple present tense: be, 
have, go, play,get, take, dll.
(19) Penggunaan nominal singular dan plural secara tepat, dengan atau tanpa a, the, this, those, 
my, their, dsb secara tepat dalam frasa nominal
(20) Ucapan, tekanan kata, intonasi
(21) Ejaan dan tanda baca.
X. Pendekatan/Metode/Model Pembelajaran
5. Pendekatan: Scientific (Strategi: Mengamati, Menanya, Mencoba, Mengolah, Menyaji,
Menalar, dan Mencipta)
6. Metode/Model Pembelajaran: Interactive Writing Technique




Pendahuluan  Guru masuk ke kelas dan langsung menyapa menggunakan 
bahasa Inggris agar English Environment dapat langsung 
tercipta di pertemuan pertama. 
 Guru dapat menggunakan kaliamat “Good morning, students”. 
10 menit
 Pastikan peserta didik merespon dengan menjawab kembali 
“Good morning, Teacher/ Sir/Mam”. 
 Jika peserta didik belum merespon, jangan dulu melanjutkan 
pelajaran. 
 Jika memungkinkan, guru dapat bertanya ke beberapa anak 
secara individual untuk memastikan bahwa peserta didik dapat 
merespon perkataan guru.
Inti  Guru menuliskan teks deskriptif di papan tulis.
 Siswa membaca teks deskriptif.
 Siswa menemukan arti kata yang sulit.
 Siswa mengidentifikasi bagian-bagian teks deskriptif.
 Guru membagikan teks deskriptif kepada siswa.




Penutup  Setelah mengikuti kegiatan pembelajaran pada pertemuan 
ini, siswa ditanya bagaimana perasaannya (REFLEKSI) 
 Siswa diminta membuat kesimpulan pembelajaran pada 
pertemuan ini
10 menit
Z. Sumber dan Media Pembelajaran
5. Sumber : Buku Pegangan Siswa dan Buku lainnya yang relevan
6. Media : Audio-Visual, Power-Point, In-Focus, White-Board
AA. Penilaian
The Elephant
The elephants are herbivores and eat all types of vegetation such as grasses, leaves, and 
fruits. They have almost hairless skin, four legs, and a distinctive long, flexible, prehensile trunk. The 
elephants which is also known as the largest of all land mammals usually live in groups consisting of 
adult female elephant as the leader of the group, their children and their relative female elephants.

The elephants also have very sharp auditory because they have big and wide ears. 
By these ears, they can hear sounds from a distance about tens kilometer. At the back of the 
ears, they have one of the softest parts of their body which is called the knuckle. In a zoo, 
Mahouts (elephant trainers) use their feet to steer or give commands to the animal via tha 
knuckle. Now, they are a kind of protected animals because their population remains little in 
their habitat. Their population began to decline year by year.





( R P P )
Satuan Pendidikan : SMP Negeri 1 Tanete Rilau
Kelas/Semester : VIII / Ganjil
Mata Pelajaran : Bahasa Inggris 
Tema/Subtema : Descriptive Text
Alokasi Waktu : 2 x 45 menit
Jumlah Pertemuan : 1 kali pertemuan
BB. Kompetensi Inti 
13. Menghargai dan menghayati  ajaran agama yang dianutnya.
14. Menghargai dan menghayati perilaku jujur, disiplin, tanggungjawab, peduli 
(toleransi, gotong royong), santun, percaya diri,  dalam berinteraksi secara efektif 
dengan lingkungan sosial dan alam dalam jangkauan pergaulan dan keberadaannya
15. Memahami dan menerapkan pengetahuan (faktual, konseptual, dan prosedural) 
berdasarkan rasa ingin tahunya tentang ilmu pengetahuan, teknologi, seni, budaya 
terkait fenomena dan kejadian tampak mata.
16. Mengolah,  menyaji, dan menalar dalam ranah konkret (menggunakan, mengurai, 
merangkai, memodifikasi, dan membuat) dan ranah abstrak (menulis, membaca, 
menghitung, menggambar, dan mengarang) sesuai dengan yang dipelajari di sekolah 
dan sumber lain yang sama dalam sudut pandang/teori. 
CC. Kompetensi Dasar
1.2 Mensyukuri kesempatan dapat mempelajari bahasa Inggris sebagai bahasa pengantar 
komunikasi Internasional yang diwujudkan dalam semangat belajar
2.4 Menunjukkan perilaku santun dan peduli dalam melaksanakan komunikasi 
interpersonal dengan guru dan teman
4.12 Menyusun teks deskriptif lisan dan tulis, pendek dan sederhana, tentang orang, 
binatang, dan benda, dengan memperhatikan fungsi sosial, struktur teks, dan 
unsur kebahasaan yang benar dan sesuai konteks.
DD. Indikator Pencapaian Kompetensi
10. Mengidentifikasi berbagai informasi yang terdapat dalam teks deskriptif.
11. Mengembangkan kosakata dan kalimat terkait tema teks deskriptif.
12. Menyusun teks deskriptif lisan dan tertulis.
EE. Tujuan Pembelajaran
10. Siswa dapat mengidentifikasi berbagai informasi yang terdapat dalam teks deskriptif.
11. Siswa dapat mengembangkan kosakata dan kalimat terkait tema teks deskriptif.
12. Siswa dapat menyusun teks deskriptif lisan dan tertulis.
FF. Materi Pembelajaran
                                                                     BJ HABIBIE
Bacharudin Jusuf Habibie, is more commonly known simply as Rudy Habibie 
or BJ Habibie, was the third president of Indonesia, Holding office from 1998 to 
1999. He was born on June, 25, 1936 in Pare-Pare (South Sulawesi). Habibie studied 
at Bandung Institute of Technology. Then, in 1954 Habibie was given scholarship by 
Ministry of Education and Culture to study aircraft construction engineering in 
Aachen, Germany.
After obtaining a doctorate in 1965, he joined an aircraft industry in 
Hamburg and later aircraft manufactured, where he became a vice-president. In 
1974, Presiden Soeharto asked Habibie to return to Indonesia and placed him in 
charge of the strategic state-owned oil company. In 1978, Habibie was appointed 
Minister of Research and Technology, a post he held until March when he was 
endorsed as vice-president. His tenure as Minister of Research and Technology was 
best remembered for the founding of the national aerospace company Dirgantara, 
which headquarters is located in Bandung.
Unfortunately, his strategy did not produce the desire results. In a very 
ironic twist, Dirgantara has been forced to fire many employees in recent years. 
Indeed, its previous sales of airplanes to other countries were paid not in currency 
but in commodities such as rice.
Unsur kebahasaan 
(22) Penyebutan kata benda singular dengan a dan the, dan plural (-s).
(23) Kata ganti it, they, she, we, dst.; our, my, your, their, dst.
(24) Kata sifat tentang orang, binatang, benda dalam kehidupan siswa di rumah, sekolah, 
dan sekitarnya, dengan atau tanpa kata keterangan quite, very.
(25) Frasa nominal seperti dark brown, cute little cat, beautiful red flower
(26) Kata kerja untuk menyatakan keadaan dan tindakan rutin dalam simple present tense: 
be, have, go, play,get, take, dll.
(27) Penggunaan nominal singular dan plural secara tepat, dengan atau tanpa a, the, this, 
those, my, their, dsb secara tepat dalam frasa nominal
(28) Ucapan, tekanan kata, intonasi
(29) Ejaan dan tanda baca.
GG. Pendekatan/Metode/Model Pembelajaran
7. Pendekatan: Scientific (Strategi: Mengamati, Menanya, Mencoba, Mengolah,
Menyaji, Menalar, dan Mencipta)
8. Metode/Model Pembelajaran: Interactive Writing Technique




Pendahuluan  Guru masuk ke kelas dan langsung menyapa 
menggunakan bahasa Inggris agar English Environment 
dapat langsung tercipta di pertemuan pertama. 
 Guru dapat menggunakan kaliamat “Good morning, 
students”. 
 Pastikan peserta didik merespon dengan menjawab 
kembali “Good morning, Teacher/ Sir/Mam”. 
 Jika peserta didik belum merespon, jangan dulu 
melanjutkan pelajaran. 
 Jika memungkinkan, guru dapat bertanya ke beberapa 
anak secara individual untuk memastikan bahwa peserta 
didik dapat merespon perkataan guru.
10 menit
Inti  Siswa mengartikan teks deskriptif yang disajikan guru.
 Siswa mencari kata-kata yang sulit.
 Guru memberikan satu topik yaitu My School.
 Siswa menulis teks deskriptif tersebut.
35 menit
Penutup  Setelah mengikuti kegiatan pembelajaran pada 
pertemuan ini, siswa ditanya bagaimana 
perasaannya (REFLEKSI) 
 Siswa diminta membuat kesimpulan pembelajaran 
pada pertemuan ini
10 menit
II. Sumber dan Media Pembelajaran
7. Sumber : Buku Pegangan Siswa dan Buku lainnya yang relevan
8. Media : Audio-Visual, Power-Point, In-Focus, White-Board
JJ. Penilaian
-Write a descriptive text about one of your family member.









































35 60 Poor 
36 64 fair




























































1. 74 82 5476 6724 8 16
2. 61 84 3721 7056 23 529
3. 60 84 3600 7056 24 576
4. 72 71 5184 5041 1 1
5. 61 74 3721 5476 13 169
6. 63 77 3969 5929 14 196
7. 62 86 3844 7396 24 574
8. 64 90 4096 8100 26 676
9. 70 76 4900 5776 6 36
10. 66 78 4356 6084 12 144
11. 66 72 4356 5184 6 36
12. 66 77 4356 5929 11 121
13. 61 86 3721 7396 25 625
14. 65 81 4225 6561 16 256
15. 68 71 4624 5041 3 9
16. 71 83 5041 6889 12 144
17. 70 87 4900 7569 17 289
18. 72 75 5184 5625 3 9
19. 68 82 4624 6724 14 196
20. 70 78 4900 6084 8 64
21. 61 86 3721 7396 25 625
22. 60 81 3600 6561 21 441
23. 64 90 4096 8100 26 676
24. 60 88 3600 7744 28 784
25. 71 84 5041 7056 13 169
26. 62 87 3844 7569 25 625
27. 70 88 4900 7744 18 324
28. 67 91 4489 8281 24 576
29. 70 83 4900 6889 13 169
30. 66 79 4356 6241 13 169
\31. 72 84 5184 7056 12 144
32. 61 71 3721 5041 10 100
33. 63 74 3969 5476 11 121
34. 62 77 3844 5929 15 225
35. 60 84 3600 7056 24 576
36. 64 88 4096 7744 24 576
37. 60 84 3600 7056 24 576
38. 71 87 5041 7569 16 256
39. 62 84 3844 7056 22 484



























Mean score of different score
ܦഥ= ∑஽ே
    = 
଺ସଷ
ସ଴
ܦഥ  = 16.7
Appendix VI
The Standard Deviation of Students’ Pre-Test






   SD = 4,37
Appendix VII
The Standard Deviation of Students’ Post-Test







    SD  = 56,8
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“Using the Think-Talk-Write Strategy to Improve Students’ 
Descriptive Writing Ability at Second grade of Junior High 
School 1 Tanete Rilau”
Item : Pre-Test
Petunjuk Pengisian:
1. Instrumen penelitian ini adalah alat yang digunakan untuk mengetahui 
kemampuan menulis adik-adik sebelum penerapan Think- Talk- Write Strategy
dalam meningkatkan kemampuan menulis siswa (the students’ writing ability) di 
sekolah Anda.
2. Hasil tes ini tidak akan mempengaruhi nilai adik-adik dalam mata pelajaran 
Bahasa Inggris karena hasil tes ini semata-mata digunakan untuk kepentingan 
penelitian.
3. Atas partisipasi, dukungan dan kerjasamanya peneliti mengucapkan terima kasih.
4. Isilah identitas Anda pada kotak yang disediakan.
5. Dalam pengerjaan tes, Anda diperbolehkan membuka kamus.
6. Anda diberikan waktu selama 60 menit untuk mengerjakan tes ini.
7. Selamat mengerjakan dan jangan menyontek!
 Choose one of the topics below:
a. My Mother
b. My School
c. My Best Friend
 Write down a descriptive text based on the topic that you have chosen! 
RESEARCH INSTRUMENT
“Using the Think-Talk-Write Strategy to Improve Students’ 
Descriptive Writing Ability at Second Grade of Junior High 
School 1 Tanete Rilau”
Item : Post-Test
Petunjuk Pengisian:
1. Instrumen penelitian ini adalah alat yang digunakan untuk mengetahui 
kemampuan menulis adik-adik setelah penerapan Think-Talk-Write strategy
dalam meningkatkan kemampuan menulis siswa (the students’ writing 
ability) di sekolah Anda.
2. Hasil tes ini tidak akan mempengaruhi nilai adik-adik dalam mata pelajaran 
Bahasa Inggris karena hasil tes ini semata-mata digunakan untuk kepentingan 
penelitian.
3. Atas partisipasi, dukungan dan kerjasamanya peneliti mengucapkan terima 
kasih.
4. Isilah identitas Anda sesuai dengan kotak yang disediakan.
5. Dalam pengerjaan tes, Anda diperbolehkan membuka kamus.
6. Anda diberikan waktu selama 60 menit untuk mengerjakan tes ini.
7. Selamat mengerjakan dan jangan menyontek!
 Choose one of the topics below:
a. My Idol
b. My sweet room
c. My Teacher
 Write down a descriptive text based on the topic that you have chosen! 
Students’ Answer Sheet 
“Using the Think-Talk-Write Strategy to Improve Students’ 
Descriptive Writing Ability at Second grade of Junior High 
School 1 Tanete Rilau”
Item : Pre-Test
Students’ Answer Sheet 
ClassificationScoreName : . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
Reg. Number : . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
Class : . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
Phone Number : . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
Address : . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
Write here !
“Using the Think-Talk-Write Strategy to Improve Students’ 
Descriptive Writing Ability at Second Grade of Junior High 
School 1 Tanete Rilau”
Item : Post-Test
Appendix XI
Name : . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
Reg. Number : . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
Class : . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
Phone Number : . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .
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